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Abstract: This study investigates differences in exam-related stress among art undergraduates in China and
Malaysia, representing two distinct admissions systems: standardized testing and portfolio-based review. Using a
mixed-methods approach, quantitative data from 412 students (China: n = 207; Malaysia: n = 205) were triangulated
with qualitative insights from semi-structured teacher interviews. Results revealed that Chinese students reported
significantly higher stress levels (M = 3.45, SD = 0.55) compared to Malaysian students (M = 3.14, SD = 0.40), with
an independent-samples t-test confirming this difference (t (410) = 6.51, p < .001). Psychometric indicators
demonstrated strong internal consistency (Cronbach’s a >.70) and sampling adequacy (KMO = .940, Bartlett’s x> =
3704.466, p < .001), supporting the reliability of the measures. Thematic analysis of interview data further
contextualized the findings: Chinese educators highlighted exam-oriented pressures and ambiguous grading
standards as primary stressors, whereas Malaysian educators emphasized that portfolio assessments, while
demanding, promote autonomy and self-expression. Collectively, the results suggest that assessment design—not
merely difficulty—modulates the intensity and nature of academic stress. Integrating process-oriented elements, such
as formative feedback or reflective documentation, within standardized frameworks could reduce exam anxiety
without compromising academic rigor. The findings provide practical implications for admissions reform and
psychological well-being in higher art education across diverse cultural contexts.

Keywords: Art education, exam-related stress, standardized testing, portfolio assessment, admissions policy, cross-
cultural comparison

1. Introduction

High-stakes assessment systems in art education significantly shape not only students’ academic outcomes but also their
emotional and psychological experiences during preparation and evaluation (Morgan, 2025). Globally, admission
practices in higher education vary widely from standardized national examinations to individualized, portfolio-based
reviews and each reflecting distinct cultural, pedagogical, and evaluative philosophies (Pandey, 2025). These differences
are especially salient in art education, where assessment must balance objective technical proficiency with subjective
creativity and personal expression (Lukaka, 2023).

In China, the National Arts Entrance Examination remains the dominant gateway for students aspiring to enter
higher art institutions (Wang et al., 2025). This system emphasizes technical mastery in areas such as drawing, sketching,
and color theory, providing a sense of fairness, transparency, and comparability across regions. However, scholars have
argued that this examination-oriented model can lead to excessive standardization, stifling creativity and encouraging
conformity over exploration (Huang, 2025). Students often endure prolonged exam-focused training, which intensifies
stress and fosters risk-averse “safe strategies” rather than artistic innovation (Amabile, 2018; Yan, 2025). Educators in
China have observed that such environments may suppress intrinsic motivation and diminish long-term engagement with
the arts (Wang, 2024).
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By contrast, Malaysia adopts a more diversified admissions framework, integrating written tests, interviews, and
portfolio assessments to evaluate artistic potential and creative process (MOHE, 2019; Subramaniam et al., 2022). The
portfolio-based approach allows students to showcase individuality, reflective growth, and creative experimentation,
aligning with constructivist and process-oriented pedagogies (Abdurahim-Salain, 2024). Although Malaysian students
also experience pressure during portfolio preparation, prior studies suggest that this form of assessment supports greater
autonomy and transforms stress into constructive motivation (Bin Ponijan et al., 2019). Nevertheless, challenges persist,
including subjectivity in scoring and disparities in resource access across socioeconomic backgrounds (Sharim et al.,
2025).

Exam-related stress, a recognized academic stressor, has profound implications for students’ well-being, learning
motivation, and creative performance (Putwain, 2008; Perez-Jorge, 2025). The intensity of stress is often influenced by
assessment characteristics such as perceived fairness, controllability, and the stakes involved (Gulcicegi and
Alisah,2024). However, limited empirical research has examined how different art admissions models such standardized
testing versus portfolio review shape students’ psychological experiences in cross-cultural contexts (Li, 2024).
Addressing this gap, the present study compares Chinese and Malaysian art undergraduates to determine whether
standardized testing systems produce higher exam-related stress than portfolio-based systems.

Ultimately, this study contributes to literature in three ways. First, it provides cross-national empirical evidence on
the psychological implications of contrasting admissions models. Second, it integrates quantitative and qualitative
perspectives through a mixed-methods approach, offering both statistical and interpretive insights. Third, it advances
policy discussions on how assessment design can maintain rigor while safeguarding student well-being. By clarifying the
relationship between evaluation structure and exam stress, this study informs ongoing debates on equitable and human-
centered assessment reform in art education.

2. Methodology

2.1 Research Design

This study adopted a convergent mixed-methods design, integrating quantitative and qualitative approaches to provide a
comprehensive understanding (Katz-Buonincontro, 2024) of exam-related stress among art students in China and
Malaysia. The mixed-methods framework allows for triangulation between numerical trends and contextualized
narratives, improving the validity and interpretive depth of findings (Creswell and Plano Clark, 2018; Tashakkori and
Teddlie, 2021). Quantitative data were collected via a standardized questionnaire measuring students’ levels of exam-
related stress, while qualitative data were derived from semi-structured interviews with art educators to capture contextual
and pedagogical insights.

2.2 Respondents/Participants

A total of 412 undergraduate art students participated in the study, comprising 207 from China and 205 from Malaysia.
Participants were selected using stratified random sampling from public universities offering fine arts and design
programs. This approach ensured representativeness across gender, specialization, and academic year. The sample size
was determined using Cochran’s (1977) formula for large populations, ensuring adequate statistical power. Additionally,
10 experienced art teachers (five from each country, Malaysia and China) were purposively selected for qualitative
interviews. These teachers possessed at least five years of experience in higher art education and direct involvement in
student admissions or assessment processes, thus providing credible contextual perspectives (Patton, 2015).

2.3 Quantitative Instrument

The Exam-Related Stress Scale (ERSS) was adapted from Cassady and Johnson’s (2002) Cognitive Test Anxiety Scale
(CTAS) and modified to reflect the artistic admission context. The instrument included 20 items on a five-point Likert
scale ranging from 1 (strongly disagree) to 5 (strongly agree). Items covered domains such as emotional tension,
performance pressure, and fear of evaluation. A pilot test with 30 students undertaken to confirm the instrument’s
reliability and validity as well as cultural relevance.

Table 1. Psychometric Testing of the Exam-Related Stress Scale
Bartlett’s Test of

Country Cronbach’s a KMO Sphericity () p Interpretation
China 87 940 3704.466 <oy Dxcellent reliability and

sampling adequacy
Malaysia .84 Good reliability
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As aresult, psychometric testing in Table 1 demonstrated strong internal reliability with Cronbach’s a = .87 (China) and
o = .84 (Malaysia). Sampling adequacy was confirmed through Kaiser—-Meyer—Olkin (KMO) = .940 and Bartlett’s Test
of Sphericity (y* = 3704.466, p < .001), supporting the scale’s construct validity.

24 Qualitative Instrument

A semi-structured interview protocol was developed to explore educators’ perceptions of student stress and assessment
design. Questions focused on (a) stress-inducing factors in current admission models, (b) perceived fairness and
flexibility, and (c) the impact of assessment on student creativity and motivation. Interviews were conducted face-to-face
and online, each lasting approximately 45-60 minutes and were audio-recorded with participants’ consent.

2.5 Data Collection

Quantitative data were collected through online surveys distributed via institutional learning management systems
between March and May 2024. Participants were assured of confidentiality and voluntary participation following ethical
guidelines set by both institutions. Qualitative interviews were conducted between June and July 2024. Transcriptions
were verified and translated into English for cross-analysis consistency. Ethical clearance was obtained from both
participating universities’ research ethics committees, in accordance with the Declaration of Helsinki principles (World
Medical Association, 2013).

2.6  Data Analysis

Quantitative data were analyzed using SPSS version 27. Descriptive statistics (mean, standard deviation) and
independent-samples t-tests were applied to examine differences in exam-related stress between Chinese and Malaysian
students. The significance level was set at p <.05. Reliability analysis (Cronbach’s alpha) and validity checks (KMO and
Bartlett’s tests) confirmed instrument adequacy.

Qualitative data were analyzed thematically following Braun and Clarke’s (2021) six-step framework:
familiarization, coding, theme generation, theme review, theme definition, and reporting. Manual and NVivo-assisted
coding ensured consistency and credibility. Themes were cross-referenced with quantitative results for methodological
triangulation, allowing deeper interpretation of cultural and systemic differences in stress experiences (Stake, 2010).

2.7 Trustworthiness and Rigor

Credibility was achieved through data triangulation, member checking, and peer debriefing (Lincoln and Guba, 1985).
Transferability was supported by thick description of context and participants, while dependability was enhanced
through transparent coding procedures. Confirmability was ensured through reflective journaling and audit trails
maintained throughout the research process.

3. Results and Discussion

3.1 Quantitative Findings

The independent-samples t-test in Table 2 revealed a statistically significant difference in exam-related stress levels
between Chinese and Malaysian art undergraduates. Chinese students reported higher mean stress levels (M = 3.45, SD
= 0.55) compared to Malaysian students (M = 3.14, SD = 0.40), t (410) = 6.51, p < .001. The effect size (Cohen’s d =
0.52) indicated a moderate magnitude of difference, suggesting that the type of admission system contributes
meaningfully to variations in stress experiences.

Table 2. Independent-Samples t-Test Comparing Exam-Related Stress Levels Between Chinese and Malaysian

Art Undergraduates
Group n M SD 1(410) p Cohen’s d Interpretation
Chinese Students 207 345 0.55 6.51 <.001 0.52 Moderate effect

Malaysian Students 205 3.14 040

The findings indicate that students in standardized examination systems experience greater psychological strain than
those in portfolio-based systems. The results align with previous research show that high-stakes, performance-based
assessments often heighten anxiety and reduce creative confidence (Putwain, 2008; Zeidner, 1998). Conversely, flexible
and reflective assessment methods, such as portfolios, promote autonomy and intrinsic motivation, mitigating stress
effects (Huyer et al., 2024; Subramaniam et al., 2022).

The observed differences also resonate with Self-Determination Theory (Deci and Ryan, 2000), which emphasizes
that learning environments supporting autonomy and competence foster psychological well-being. Chinese students’
exposure to rigid, outcome-oriented exams may limit perceived autonomy and increase pressure to conform to evaluative
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norms (Kirkpatrick and Zang, 2011; Yan, 2025). Malaysian students, assessed through portfolios that reward self-
expression, may experience higher intrinsic motivation and lower anxiety (Leow and Razak, 2024).

3.2 Qualitative Findings

Thematic analysis of teacher interviews produced three overarching themes that help contextualize the quantitative
results: Assessment Pressure and Perceived Fairness; Creativity versus Conformity; and Autonomy and Student
Motivation

33 Theme 1: Assessment Pressure and Perceived Fairness
Chinese teachers emphasized that the Gaokao-style art entrance examinations, while standardized and transparent, foster
intense competition and stress. One participant noted, “Students draw the same subject for months because deviation
from the model risks losing points.” This reflects a system that values consistency over exploration. Although teachers
acknowledged the fairness of objective scoring, they also recognized the emotional cost. Prior research similarly links
high stakes testing to burnout, perfectionism, and anxiety among art candidates (Lee and Iskandar, 2024; Fu, 2024).
Malaysian teachers, however, described the portfolio review process as “stressful but personal.” Students
experience pressure to showcase their best work, yet they perceive this pressure as controllable because it reflects personal
effort and style. The sense of ownership over outcomes contributes to eustress (positive stress) rather than distress
(Putwain and Symes, 2018; Arumugham, 2019).

34 Theme 2: Creativity versus Conformity

Chinese educators frequently mentioned that students prioritize exam techniques as articulated by participant, “line
control, proportion, perspective” at the expense of experimentation. This finding echoes Amabile’s (2018) argument that
extrinsic evaluation undermines creative risk-taking. In contrast, Malaysian educators reported that portfolio-based
admissions encourage creative diversity: students integrate photography, mixed media, and digital art to express
conceptual thinking (Khadija, 2024). Such flexibility supports the constructivist learning principle that knowledge
emerges through active creation and reflection (Hickman, 2010; Bani Younes, 2024).

3.5 Theme 3: Autonomy and Student Motivation

Teachers from both countries agreed that stress is inevitable, but its source and perception differ. In China, stress stems
from fear of failure within a highly competitive, one-chance exam system. In Malaysia, stress arises from self-imposed
expectations to produce meaningful art over time. The latter reflects self-regulated learning, in which students channel
stress into sustained effort and creative refinement (Yusofet al., 2021). The contrast reinforces that autonomy-supportive
assessment environments enhance resilience and motivation (Deci and Ryan, 2000; Gopez and Guintu, 2025).

3.6  Integration of Quantitative and Qualitative Findings
Both data strands converge on the conclusion that assessment design significantly shapes exam-related stress among art
students. The quantitative results quantified stress disparity, while the qualitative data revealed why and how these
experiences differ across contexts. Specifically:
a. Standardized testing emphasizes fairness and objectivity but induces high evaluative anxiety, narrowing
creativity.
b. Portfolio assessment offers process-oriented evaluation, reducing external pressure while fostering agency and
reflective growth.

This complementarity supports Hickman’s (2023) assertion that assessment not only measures learning but also defines
the learning experience. Systems that value creativity, reflection, and personal meaning-making can transform stress into
productive engagement rather than emotional exhaustion.

3.7 Discussion and Implications

The findings underscore the need for reform in art admission practices to balance objectivity and creativity. For China,
gradual incorporation of portfolio elements or formative components within the examination system could reduce anxiety
while maintaining standardization (Yu, 2023). For Malaysia, efforts should focus on enhancing reliability and equity in
portfolio evaluation through clearer rubrics and assessor training (Hicyilmaz, 2025; Radzali et al., 2025). Theoretically,
this study advances understanding of assessment-driven stress within creative disciplines, integrating cognitive, affective,
and cultural dimensions. Practically, it suggests that educational policymakers should consider psychological well-being
as a legitimate outcome of assessment design. Art educators should embed reflective journaling, peer critique, and process
documentation as part of evaluation frameworks to sustain creative motivation (Subramaniam et al., 2022). Overall, the
results affirm that exam-related stress is not merely a psychological variable but a systemic reflection of educational
philosophy that must evolve toward more humane and creativity-oriented assessment practices.
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4. Implications, Recommendations, And Conclusion

4.1 Policy and Pedagogical Implications

AcknowledgementThe findings highlight an urgent need for assessment policy reform in both China and Malaysia,
particularly in art education where creativity and well-being intersect. In China, the dominance of standardized art
entrance examinations offers transparency and national comparability but also generates significant emotional strain. This
system reinforces conformity and discourages experimentation as an outcome that contradicts global calls for creative
education. Policymakers should consider hybrid assessment frameworks that blend standardized elements with portfolio-
based evaluation, ensuring fairness while supporting students’ creative autonomy.

In Malaysia, while the portfolio-based system effectively encourages creativity and reflective thinking,
inconsistencies in scoring and limited assessor calibration pose challenges to reliability. The Ministry of Higher Education
could develop national portfolio assessment guidelines to ensure equity and quality assurance across institutions (MOHE,
2019). Cross-national collaboration between China and Malaysia could further enhance best practices in balancing
creativity with accountability, contributing to a more human-centered model of higher art education.

From an educational perspective, the results affirm that assessment practices shape not only academic outcomes but
also students’ psychological well-being and creative identity. Art educators should thus act as mediators between
institutional demands and students’ emotional needs. Integrating formative assessment techniques such as peer critique,
reflective journals, and iterative project reviews can reduce performance anxiety while deepening metacognitive
awareness (Black and Wiliam, 2018).

Moreover, the findings support adopting autonomy-supportive pedagogy grounded in Self-Determination Theory
(Deci and Ryan, 2000). Teachers should emphasize process-oriented feedback that values exploration over precision,
thereby transforming stress from a source of threat into a driver of growth (Putwain and Symes, 2018). Embedding
mental health awareness into art curriculum through workshops or counseling partnerships can further strengthen
students’ resilience and coping strategies during admission preparation.

4.2 Recommendations for Future Research

Future studies should expand this investigation longitudinally to examine how stress evolves throughout students’
academic trajectories from admission to graduation. Including variables such as gender, socioeconomic background, and
digital learning exposure could reveal additional moderating factors influencing exam-related stress. Moreover,
integrating physiological measures (e.g., heart rate variability or cortisol levels) could provide more objective insights
into the relationship between assessment pressure and emotional regulation (Zeidner, 1998). Comparative research across
more countries or within different art disciplines (e.g., music, theatre, design) would also enrich understanding of how
cultural contexts mediate stress perception. Finally, the role of Al-based assessment tools and digital portfolios merits
exploration, especially as technology increasingly shapes art education and evaluation (Luckin, 2023).

S. Conclusion

This study demonstrates that the structure of admission assessment plays a decisive role in shaping students’
psychological experiences in art education. Chinese students undergoing standardized examinations reported
significantly higher exam-related stress than their Malaysian counterparts assessed through portfolio-based systems.
While standardization ensures fairness, it also intensifies anxiety and restricts creative freedom. Conversely, portfolio
assessments promote autonomy and expressive diversity, though they require careful calibration to maintain reliability.
The integration of both quantitative and qualitative findings underscores that assessment is not merely an evaluative tool
but a pedagogical environment that either cultivates or constrains creativity. Art education systems that prioritize
humanistic, reflective, and process-oriented assessment can sustain creativity while nurturing emotional well-being.
Ultimately, this study calls for an educational paradigm that redefines success beyond technical precision as one that
values curiosity, expression, and resilience as equally vital outcomes of artistic learning. In doing so, it contributes to the
global dialogue on creating equitable, emotionally intelligent, and creativity-centered assessment policies in art
education.

Acknowledgement
The authors would like to express their sincere gratitude to the City University of Malaysiafor its support and contribution

to this research

Conflict of Interest
The authors declare no conflicts of interest.

88



Zaenudin' et al., Asian Pendidikan Vol. 5 No. 1 (2026) 84-90

References

Abdurahim-Salain, H. (2024). Analysis of portfolio for critical thinking and creativity development among education
students. Environment and Social Psychology, 9(11), 1-20. DOI: 10.59429/esp.v9i11.3199

Amabile, T. M. (2018). Creativity in context: Update to the social psychology of creativity. New York: Routledge.

Arumugham, K. S. (2019). Malaysian students’ perception on the use of portfolio as an assessment tool in ESL
classroom. National Journal of Multidisciplinary Research and Development, 4(2), 27-31.
https://www.researchgate.net/publication/340950161 Malaysian students' perception_on_the use of portfol
i0_as an_assessment tool in ESL classroom

Bani Younes, Z. (2024). The students are also invited: Portfolio assessment and its impact on efl learners' critical
thinking, growth mindfulness, and autonomy. Computer Assisted Language Learning, 25(4), 604-628.
https://www.researchgate.net/publication/385504628 The Students are Also Invited Portfolio Assessment
_and its Impact on EFL Learners' Critical Thinking Growth Mindfulness and Autonomy

Bin Ponijan, A. S. A., Mat, M. F. & Leong, S. N. A. (2019). The visual arts education crisis in Malaysia: Placement of
students into the arts curricular stream at the upper secondary level. Journal of Education and Social Sciences,
13(1), 79-92. 10.5614/j.vad.2019.11.2.1

Black, P. & Wiliam, D. (2018). Inside the black box: Raising standards through classroom assessment. Phi Delta
Kappan, 80(2), 139-148. DOI: 10.1177/003172171009200119

Braun, V., & Clarke, V. (2021). Thematic analysis: A practical guide. London: Sage Publications.

Cassady, J. C. & Johnson, R. E. (2002). Cognitive test anxiety and academic performance. Contemporary Educational
Psychology, 27(2), 270-295. http://doi.org/10.1006/ceps.2001.1094

Cochran, W. G. (1977). Sampling techniques (3rd ed.). New Jersey: John Wiley & Sons.

Creswell, J. W., & Plano Clark, V. L. (2018). Designing and conducting mixed methods research (3rd ed.). London:
Sage Publications.

Deci, E. L. & Ryan, R. M. (2000). The “what” and “why” of goal pursuits: Human needs and the self-determination of
behavior. Psychological Inquiry, 11(4), 227-268. DOI: 10.1207/S15327965PLI1104 01

Fu, Y. (2024). The impact of Gaokao high stakes testing on student mental health in China: An analysis of stress levels
and coping mechanisms among senior high school students. Research and Advances in Education, 3(5), 23-32.
DOI: 10.56397/RAE.2024.05.03

Gopez, B. & Guintu, M. (2025). A review paper on teacher autonomy support, student engagement, and self-efficacy.
International Journal of Education and Humanities, 20(3), 135-141. DOI: 10.54097/qkrxj681

Hickman, R., & Gormley, A. (2010). Why we make art: And why it is taught.

Hickman, R. (2023). Assessment, creativity and learning: A personal perspective. Future in Educational
Research, 1(2), 104-114., DOI: 10.1002/fer3.19

Hicyilmaz, Y. (2025). An Innovative Approach in Arts Education: Student Experiences of Abstract Art Practices
Supported by Generative Artificial Intelligence. SAGE Open, 15(3), 1-19. DOI: 10.1177/21582440251382812

Huang, Y. (2025). The impact of exam-oriented education on Chinese students’ development and economic
development. Lecture Notes in Education Psychology and Public Media, 98(1), 1-5. DOI: 10.54254/2753-
7048/2025.HT23204.

Huyer, N., Dikken, J., Ellen, S., Hutter, R. 1., Anne, V. & Renden, P. G. (2024). Insights in flexible assessment from
students’ and teachers’ perspectives: A focus group study. Higher Education Studies, 14(3), 73-73. DOI:
https://doi.org/10.54254/2753-7048/2025.HT23204

Katz-Buonincontro, J. (2024). Convergent mixed methods design. In J. Katz-Buonincontro, How fo mix methods: A
guide to sequential, convergent, and experimental research designs (pp. 73-82). Washington: American
Psychological Association. https://doi.org/10.1037/0000404-005

Khadija, S. M. (2024). The role of arts in education: Enhancing creativity and critical thinking. Research Output
Journal of Education, 3(3), 66-70.
https://www.researchgate.net/publication/383553136_The Role of Arts in Education Enhancing Creativity
_and_Critical Thinking

Kirkpatrick, R. & Zang, Y. (2011). The negative influences of exam-oriented education on Chinese high school
students: Backwash from classroom to child. Language Testing in Asia, 1, 36-45. DOI: 10.1186/2229-0443-1-
3-36

Lee, A. & Iskandar, A. (2024). The effect of perfectionism and test anxiety on academic burnout in high school
students. Journal of Adolescent and Youth Psychological Studies, 5(6), 165-173. DOI:
10.61838/kman.jayps.5.6.18

Leow, H. & Razak, R. (2024). Malaysian elementary learners’ self-regulation, motivational beliefs and learner control
motivation when experiencing online tutorials. Turkish Online Journal of Distance Education, 25, 334-352.
DOI: 10.17718/tojde.1262408

Li, Y. (2024). Exploring the difference in art education between China and western countries through a lens of the
attitudes towards street art. International Journal of Social Science and Humanity, 14(6), 288-293. DOI:
10.18178/ijssh.2024.14.6.1229

89



Zaenudin' et al., Asian Pendidikan Vol. 5 No. 1 (2026) 84-90

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. London: Sage Publications.

Luckin, R. (2023). Machine learning and human intelligence: The future of education for the 2 1st century. London:
UCL Press.

Lukaka, D. (2023). Art education and its impact on creativity and critical thinking skills: A review of literature.
International Journal of Arts and Humanities, 1(1), 31-39. DOI: 10.61424/ijah.v1il.15

Ministry of Higher Education Malaysia (MOHE). (2019). Malaysia Education Blueprint 2015-2025 (Higher
Education). Putrajaya: Ministry of Higher Education Malaysia (MOHE).

Morgan, H. (2025). Using performance assessments instead of high-stakes tests: A promising strategy for a better
future. Policy Futures in Education, 23(7), 1275-1290. DOI: 10.1177/14782103251328406

Pandey, M. (2025). Innovative research methods in comparative education: emerging trends and applications. Discover
Education, 4(1), 1-20. DOI: 10.1007/s44217-025-00616-1

Patton, M. Q. (2015). Qualitative research and evaluation methods (4th ed.). London: Sage Publications.

Perez-Jorge, D., Boutaba-Alehyan, M., Gonzalez-Contreras, A. I. & Perez-Perez, 1. (2025). Examining the effects of
academic stress on student well-being in higher education. Humanities and Social Sciences Communications,
12, 1-16. DOI: 10.1057/s41599-025-04698-y

Putwain, D. W. & Symes, W. (2018). The appraisal of fear appeals as threatening or challenging: Frequency of use,
academic self-efficacy, and subjective value. Educational Psychology, 38(1), 72-91. DOLI:
10.1080/01443410.2017.1313967

Putwain, D. W. (2008). Test anxiety and GCSE performance: The effect of gender and socio-economic background.
Educational Psychology in Practice, 24(4), 319-334. https://doi.org/10.1080/02667360802488765

Radzali, M., Yusof, I. J. & Yong, L. T. (2025). Profiling educators’ alternative assessment practices in Malaysian
vocational colleges: A psychometric perspective. International Journal of Research and Innovation in Social
Science, 9(08), 6470-6483. DOI: 10.47772/1JRISS.2025.908000532

Sharim, M., Roseli, N., Yasin, S., Kuen, J. & Wen, E. (2024). Socioeconomic barriers to parental involvement in art
education. International Journal of Academic Research in Business and Social Sciences, 14(11),
10.6007/IJARBSS/v14-i111/23428.

Stake, R. E. (2010). Qualitative research: Studying how things work. New York: Guilford Publications.

Subramaniam, M., Wardi, R. H., Ghazali, R., Kahn, S. M., Yahaya, S. R., Ismail, I. M. & Sherazi, S. M. A. (2022). A
transformative approach in Malaysian art education: Revisiting practice and assessment. Journal of Positive
School Psychology, 6(5), 7654—7661. https://journalppw.com/index.php/jpsp/article/view/8833/5752

Tashakkori, A. & Teddlie, C. (2021). Foundations of mixed methods research: Integrating quantitative and qualitative
approaches in the social and behavioral sciences (3rd ed.). London: Sage Publications.

Wang, J., Huang, L. & Zhang, Y. (2025). The important role of higher art education in promoting the sustainable
development of aesthetic education in Chinese universities. 4Asia Pacific Education Review, 9, 1-17. DOLI:
10.1007/s12564-025-10090-x.

Wang, W. (2024). Research on the current situation of student management and countermeasures in Chinese Higher
Vocational Colleges and Universities. International Journal of Social Sciences and Public Administration,
3(1), 278-289. DOI: 10.62051/ijsspa.v3n1.40

World Medical Association. (2013). World Medical Association Declaration of Helsinki: Ethical principles for medical
research involving human subjects. JAMA, 310(20), 2191-2194. https://doi.org/10.1001/jama.2013.281053

Yan, B. (2025). The current situation analysis and countermeasures research of college students’ subject competitions
in Local Normal Universities—Taking Baoji University of Arts and Sciences as an example. Advances in
Education, 15(4), 191-198. DOI: 10.12677/ae.2025.154534

Yan, L. (2025). Are effects of academic stress on students’ learning motivation and screen device usage consistent in
different stressful scenarios? Acta Psychologica, 257, 1-17. DOI: 10.1016/j.actpsy.2025.105108

Yu, J. (2023). Exam culture and formative assessment in China: The Gaokao reform and its sociocultural hindrance.
Journal of Education, Humanities and Social Sciences, 23, 291-301. DOI: 10.54097/ehss.v231.12900

Yusof, N., Razak, N., Nordin, N. & Zulkfli, S. (2021). Self-efficacy, motivation, learning strategy and their impact on
academic performance. International Journal of Academic Research in Business and Social Sciences, 11(9),
451-457. DOI: 10.6007/IJARBSS/v11-19/11028

Zeidner, M. (1998). Test anxiety: The state of the art. New York; Plenum Press.

90



